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Important Parent Information 
Algebra 1: End-of-Course Examination Program (EOCEP) 

 
 

The Education Accountability Act requires the development of end-of-course examinations in 
certain courses.  The program is called End-of-Course Examination Program (EOCEP).  In 

compliance with SC State law, each student is required to take the Algebra 1 End-of-Course Test 
upon completion of Algebra 1 or Intermediate Algebra.  This test will be administered to 

students at the end of the appropriate marking period.  
 
The content of the Algebra 1 End-of-Course Test will be based upon the 2015 South Carolina 

College and Career Ready State Standards for Mathematics.  The test will count 20% of the 
student’s final grade.  A complete copy of the 2015 South Carolina College and Career Ready 

State Standards for Algebra 1 is attached.  Additional information can be found at the South 
Carolina State Department of Education’s website, www.ed.sc.gov .   
 

All public middle school, high school, alternative school, adult education, and home school 
students who are enrolled in the aforementioned Algebra courses, in which the curriculum 

standards corresponding to the EOCEP tests are taught, regardless of course name or number, 
must take the appropriate tests.   
 

Each examination will be administered to the students at the end of the semester in which they 
are scheduled to complete the course. The Algebra 1 End-of-Course Test is not timed.  The test is 

designed for a 90-minute period. This includes the time it takes to administer and complete the 
test. 
 

Calculators may be used for the Algebra 1 End-of-Course Test.  School-provided or student-
owned calculators may be used if they meet the requirements stipulated in the Policy on the Use 

of Calculators.  The memory of every calculator used during testing must be reset before and 
after testing to clear all applications and programs.  
 

Have A Great School Year! 
 

 

 

Jennifer Thorsten 
6-12 Mathematics Coordinator 

(843) 899 – 8724  

thorsten@bcsdschools.net 

 

 

 

  

  

  

http://www.ed.sc.gov/
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South Carolina College- and Career-Ready (SCCCR) Algebra 1 
 

Key 
Concepts Standards 
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 The student will: 
A1.AAPR.1* Add, subtract, and multiply polynomials and understand that polynomials are closed under these operations. 

(Limit to linear; quadratic.) 
 

 

C
re

at
in

g 
E

qu
at

io
ns

 The student will: 
A1.ACE.1* Create and solve equations and inequalities in one variable that model real-world problems involving linear, 

quadratic, simple rational, and exponential relationships. Interpret the solutions and determine whether they are 
reasonable.  (Limit to linear; quadratic; exponential with integer exponents.) 

A1.ACE.2* Create equations in two or more variables to represent relationships between quantities. Graph the equations on 
coordinate axes using appropriate labels, units, and scales.  (Limit to linear; quadratic; exponential with integer 
exponents; direct and indirect variation.) 

A1.ACE.4* Solve literal equations and formulas for a specified variable including equations and formulas that arise in a 
variety of disciplines. 
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The student will: 
A1.AREI.1* Understand and justify that the steps taken when solving simple equations in one variable create new equations 

that have the same solution as the original.   
A1.AREI.3* Solve linear equations and inequalities in one variable, including equations with coefficients represented by 

letters. 
A1.AREI.4* Solve mathematical and real-world problems involving quadratic equations in one variable.  (Note: A1.AREI.4a 

and 4b are not Graduation Standards.) 
a. Use the method of completing the square to transform any quadratic equation in 𝑥𝑥 into an equation of 

the form (𝑥𝑥 − ℎ)2 = 𝑘𝑘 that has the same solutions.  Derive the quadratic formula from this form. 
b. Solve quadratic equations by inspection, taking square roots, completing the square, the quadratic 

formula and factoring, as appropriate to the initial form of the equation.  Recognize when the quadratic 
formula gives complex solutions and write them as 𝑎𝑎 + 𝑏𝑏𝑏𝑏 for real numbers 𝑎𝑎 and 𝑏𝑏.  (Limit to non-
complex roots.) 

A1.AREI.5 Justify that the solution to a system of linear equations is not changed when one of the equations is replaced by a 
linear combination of the other equation. 

A1.AREI.6* Solve systems of linear equations algebraically and graphically focusing on pairs of linear equations in two 
variables.  (Note: A1.AREI.6a and 6b are not Graduation Standards.) 

a. Solve systems of linear equations using the substitution method. 
b. Solve systems of linear equations using linear combination. 

A1.AREI.10* Explain that the graph of an equation in two variables is the set of all its solutions plotted in the coordinate plane. 
A1.AREI.11* Solve an equation of the form 𝑓𝑓(𝑥𝑥) = 𝑔𝑔(𝑥𝑥) graphically by identifying the 𝑥𝑥-coordinate(s) of the point(s) of 

intersection of the graphs of 𝑦𝑦 = 𝑓𝑓(𝑥𝑥) and 𝑦𝑦 = 𝑔𝑔(𝑥𝑥).  (Limit to linear; quadratic; exponential.) 
A1.AREI.12* Graph the solutions to a linear inequality in two variables. 
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The student will: 
A1.ASE.1* Interpret the meanings of coefficients, factors, terms, and expressions based on their real-world contexts.  

Interpret complicated expressions as being composed of simpler expressions.  (Limit to linear; quadratic; 
exponential.) 

A1.ASE.2* Analyze the structure of binomials, trinomials, and other polynomials in order to rewrite equivalent expressions. 
A1.ASE.3* Choose and produce an equivalent form of an expression to reveal and explain properties of the quantity 

represented by the expression.   
a. Find the zeros of a quadratic function by rewriting it in equivalent factored form and explain the 

connection between the zeros of the function, its linear factors, the x-intercepts of its graph, and the 
solutions to the corresponding quadratic equation. 
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 The student will: 
A1.FBF.3* Describe the effect of the transformations 𝑘𝑘𝑓𝑓(𝑥𝑥), 𝑓𝑓(𝑥𝑥) + 𝑘𝑘, 𝑓𝑓(𝑥𝑥 + 𝑘𝑘), and combinations of such transformations 

on the graph of 𝑦𝑦 = 𝑓𝑓(𝑥𝑥) for any real number 𝑘𝑘.  Find the value of 𝑘𝑘 given the graphs and write the equation of a 
transformed parent function given its graph.  (Limit to linear; quadratic; exponential with integer exponents; 
vertical shift and vertical stretch.) 
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The student will: 
A1.FIF.1* Extend previous knowledge of a function to apply to general behavior and features of a function. 

a. Understand that a function from one set (called the domain) to another set (called the range) assigns to 
each element of the domain exactly one element of the range.  

b. Represent a function using function notation and explain that 𝑓𝑓(𝑥𝑥) denotes the output of function 𝑓𝑓 that 
corresponds to the input 𝑥𝑥.   

c. Understand that the graph of a function labeled as 𝑓𝑓 is the set of all ordered pairs (𝑥𝑥, 𝑦𝑦) that satisfy the 
equation 𝑦𝑦 = 𝑓𝑓(𝑥𝑥).   

A1.FIF.2* Evaluate functions and interpret the meaning of expressions involving function notation from a mathematical 
perspective and in terms of the context when the function describes a real-world situation.   

A1.FIF.4* Interpret key features of a function that models the relationship between two quantities when given in graphical 
or tabular form.  Sketch the graph of a function from a verbal description showing key features.  Key features 
include intercepts; intervals where the function is increasing, decreasing, constant, positive, or negative; relative 
maximums and minimums; symmetries; end behavior and periodicity.  (Limit to linear; quadratic; exponential.) 

A1.FIF.5* Relate the domain and range of a function to its graph and, where applicable, to the quantitative relationship it 
describes.  (Limit to linear; quadratic; exponential.) 

A1.FIF.6* Given a function in graphical, symbolic, or tabular form, determine the average rate of change of the function 
over a specified interval.  Interpret the meaning of the average rate of change in a given context.  (Limit to linear; 
quadratic; exponential.) 

A1.FIF.7* Graph functions from their symbolic representations. Indicate key features including intercepts; intervals where 
the function is increasing, decreasing, positive, or negative; relative maximums and minimums; symmetries; end 
behavior and periodicity.  Graph simple cases by hand and use technology for complicated cases.  (Limit to 
linear; quadratic; exponential only in the form 𝑦𝑦 = 𝑎𝑎𝑥𝑥 + 𝑘𝑘.)   

A1.FIF.8* Translate between different but equivalent forms of a function equation to reveal and explain different properties 
of the function.  (Limit to linear; quadratic; exponential.)  (Note: A1.FIF.8a is not a Graduation Standard.) 

a. Use the process of factoring and completing the square in a quadratic function to show zeros, extreme 
values, and symmetry of the graph, and interpret these in terms of a context. 

A1.FIF.9* Compare properties of two functions given in different representations such as algebraic, graphical, tabular, or 
verbal.  (Limit to linear; quadratic; exponential.) 
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The student will: 
A1.FLQE.1* Distinguish between situations that can be modeled with linear functions or exponential functions by recognizing 

situations in which one quantity changes at a constant rate per unit interval as opposed to those in which a 
quantity changes by a constant percent rate per unit interval.  (Note: A1.FLQE.1a is not a Graduation Standard.) 

a. Prove that linear functions grow by equal differences over equal intervals and that exponential functions 
grow by equal factors over equal intervals. 

A1.FLQE.2* Create symbolic representations of linear and exponential functions, including arithmetic and geometric 
sequences, given graphs, verbal descriptions, and tables.  (Limit to linear; exponential.) 

A1.FLQE.3* Observe using graphs and tables that a quantity increasing exponentially eventually exceeds a quantity increasing 
linearly, quadratically, or more generally as a polynomial function. 

A1.FLQE.5* Interpret the parameters in a linear or exponential function in terms of the context.  (Limit to linear.) 
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 The student will: 

A1.NQ.1* Use units of measurement to guide the solution of multi-step tasks. Choose and interpret appropriate labels, units, 
and scales when constructing graphs and other data displays. 

A1.NQ.2* Label and define appropriate quantities in descriptive modeling contexts. 
A1.NQ.3* Choose a level of accuracy appropriate to limitations on measurement when reporting quantities in context. 
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The student will: 
A1.NRNS.1* Rewrite expressions involving simple radicals and rational exponents in different forms. 
A1.NRNS.2* Use the definition of the meaning of rational exponents to translate between rational exponent and radical forms. 
A1.NRNS.3 Explain why the sum or product of rational numbers is rational; that the sum of a rational number and an 

irrational number is irrational; and that the product of a nonzero rational number and an irrational number is 
irrational. 
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The student will: 
A1.SPID.6* Using technology, create scatterplots and analyze those plots to compare the fit of linear, quadratic, or 

exponential models to a given data set. Select the appropriate model, fit a function to the data set, and use the 
function to solve problems in the context of the data. 

A1.SPID.7* Create a linear function to graphically model data from a real-world problem and interpret the meaning of the 
slope and intercept(s) in the context of the given problem. 

A1.SPID.8* Using technology, compute and interpret the correlation coefficient of a linear fit. 
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2014 Biology Standards 

 

H.B.1 Standard H.B.1: The student will use the science and engineering practices, including the processes and skills of 

scientific inquiry, to develop understandings of science content.  

 H.B.1A. Conceptual Understanding: The practices of science and engineering support the development of science 

concepts, develop the habits of mind that are necessary for scientific thinking, and allow students to engage in science in 

ways that are similar to those used by scientists and engineers.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.1A.1 Ask questions to (1) generate hypotheses for scientific investigations, (2) refine models, explanations, or designs, or (3) 

extend the results of investigations or challenge scientific arguments or claims.  

H.B.1A.2 Develop, use, and refine models to (1) understand or represent phenomena, processes, and relationships, (2) test devices or 

solutions, or (3) communicate ideas to others.  

H.B.1A.3 Plan and conduct controlled scientific investigations to answer questions, test hypotheses, and develop explanations: (1) 

formulate scientific questions and testable hypotheses based on credible scientific information, (2) identify materials, 

procedures, and variables, (3) use appropriate laboratory equipment, technology, and techniques to collect qualitative and 

quantitative data, and (4) record and represent data in an appropriate form. Use appropriate safety procedures.  

H.B.1A.4 Analyze and interpret data from informational texts and data collected from investigations using a range of methods (such 

as tabulation, graphing, or statistical analysis) to (1) reveal patterns and construct meaning, (2) support or refute 

hypotheses, explanations, claims, or designs, or (3) evaluate the strength of conclusions.  

H.B.1A.5 Use mathematical and computational thinking to (1) use and manipulate appropriate metric units, (2) express relationships 

between variables for models and investigations, and (3) use grade-level appropriate statistics to analyze data.  

H.B.1A.6 Construct explanations of phenomena using (1) primary or secondary scientific evidence and models, (2) conclusions from 

scientific investigations, (3) predictions based on observations and measurements, or (4) data communicated in graphs, 

tables, or diagrams.  

H.B.1A.7 Construct and analyze scientific arguments to support claims, explanations, or designs using evidence and valid reasoning 

from observations, data, or informational texts.  

H.B.1A.8 Obtain and evaluate scientific information to (1) answer questions, (2) explain or describe phenomena, (3) develop 

models, (4) evaluate hypotheses, explanations, claims, or designs or (5) identify and/or fill gaps in knowledge. 

Communicate using the conventions and expectations of scientific writing or oral presen tations by (1) evaluating grade-

appropriate primary or secondary scientific literature, or (2) reporting the results of student experimental investigations.  

 H.B.1B. Conceptual Understanding: Technology is any modification to the natural world created to fulfill the wants and 

needs of humans. The engineering design process involves a series of iterative steps used to solve a problem and often 

leads to the development of a new or improved technology.  

 

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.1B.1 Construct devices or design solutions using scientific knowledge to solve specific problems or needs: (1) ask questions to 

identify problems or needs, (2) ask questions about the criteria and cons traints of the device or solutions, (3) generate and 

communicate ideas for possible devices or solutions, (4) build and test devices or solutions, (5) determine if the devices or  

solutions solved the problem and refine the design if needed, and (6) communicate the results. 

 

 

H.B.2 Standard H.B.2: The student will demonstrate the understanding that the essential functions of life take place within cells 

or systems of cells.  

 H.B.2A. Conceptual Understanding: The essential functions of a cell involve chemical reactions that take place between 

many different types of molecules (including carbohydrates, lipids, proteins and nucleic acids) that are catalyzed by 

enzymes.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.2A.1 Construct explanations of how the structures of carbohydrates, lipids, proteins, and nucleic acids (including DNA and 

RNA) are related to their functions in organisms.  

H.B.2A.2 Plan and conduct investigations to determine how various environmental factors (including temperature and pH) affect 

enzyme activity and the rate of biochemical reactions. 
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 H.B.2B. Conceptual Understanding: Organisms and their parts are made of cells. Cells are the structural units of life and 

have specialized substructures that carry out the essential functions of life. Viruses lack cellular organization and therefo re 

cannot independently carry out all of the essential functions of life.  

 Performance Indicators: Students who demonstrate this understanding can: 

H.B.2B.1 Develop and use models to explain how specialized structures within cells (including the nucleus, chromosomes, 

cytoskeleton, endoplasmic reticulum, ribosomes and Golgi complex) interact to produce, modify, and transport proteins. 

Models should compare and contrast how prokaryotic cells meet the same life needs as eukaryotic cells without similar 

structures.  

H.B.2B.2 Collect and interpret descriptive data on cell structure to compare and contrast different types of cells (including 

prokaryotic versus eukaryotic, and animal versus plant versus fungal).  

H.B.2B.3 Obtain information to contrast the structure of viruses from that of cells and to explain, in general, why viruses must use 

living cells to reproduce.  

 

 H.B.2C. Conceptual Understanding: Transport processes which move materials into and out of the cell serve to maintain 

the homeostasis of the cell.  

 Performance Indicators: Students who demonstrate this understanding can: 

H.B.2C.1 Develop and use models to exemplify how the cell membrane serves to maintain homeostasis of the cell through both 

active and passive transport processes.  

H.B.2C.2 Ask scientific questions to define the problems that organisms face in maintaining homeostasis within different 

environments (including water of varying solute concentrations).  

H.B.2C.3 Analyze and interpret data to explain the movement of molecules (including water) across a membrane.  

 H.B.2D. Conceptual Understanding: The cells of multicellular organisms repeatedly divide to make more cells for 

growth and repair. During embryonic development, a single cell gives rise to a complex, multicellular organism through 

the processes of both cell division and differentiation.  

 Performance Indicators: Students who demonstrate this understanding can: 

H.B.2D.1 Construct models to explain how the processes of cell division and cell differentiation produce and maintain complex 

multicellular organisms.  

H.B.2D.2 Develop and use models to exemplify the changes that occur in a cell during the cell cycle (including changes in cell size, 

chromosomes, cell membrane/cell wall, and the number of cells produced) and predict, based on the models, what might 

happen to a cell that does not progress through the cycle correctly.  

H.B.2D.3 Construct explanations for how the cell cycle is monitored by check point systems and communicate possible 

consequences of the continued cycling of abnormal cells.  

H.B.2D.4 Construct scientific arguments to support the pros and cons of biotechnological applications of stem cells using examples 

from both plants and animals. 

 
H.B.3 Standard H.B.3: The student will demonstrate the understanding that all essential processes within organisms req uire 

energy which in most ecosystems is ultimately derived from the Sun and transferred into chemical energy by the 

photosynthetic organisms of that ecosystem.  

 H.B.3A. Conceptual Understanding: Cells transform energy that organisms need to perform essential life functions 

through a complex sequence of reactions in which chemical energy is transferred from one system of interacting molecules 

to another.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.3A.1 Develop and use models to explain how chemical reactions among ATP, ADP, and inorganic phosphate act to transfer 

chemical energy within cells.  

H.B.3A.2 Develop and revise models to describe how photosynthesis transforms light energy into stored chemical energy.  

H.B.3A.3 Construct scientific arguments to support claims that chemical elements in the sugar molecules produced by 

photosynthesis may interact with other elements to form amino acids, lipids, nucleic acids or other large organic 

molecules.  

H.B.3A.4 Develop models of the major inputs and outputs of cellular respiration (aerobic and anaerobic) to exemplify the chemical 

process in which the bonds of food molecules are broken, the bonds of new compounds are formed and a net transfer of 

energy results. Use the models to explain common exercise phenomena (such as lactic acid buildup, changes in breathing 

during and after exercise, cool down after exercise).  

H.B.3A.5 Plan and conduct scientific investigations or computer simulations to determine the relationship betwee n variables that 

affect the processes of fermentation and/or cellular respiration in living organisms and interpret the data in terms of real-

world phenomena. 
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H.B.4 Standard H.B.4: The student will demonstrate an understanding of the specific mechanisms by which 

characteristics or traits are transferred from one generation to the next via genes.  

 

 H.B.4A. Conceptual Understanding: Each chromosome consists of a single DNA molecule. Each gene on 

the chromosome is a particular segment of DNA. The chemical structure of DNA provides a mechanism 

that ensures that information is preserved and transferred to subsequent generations.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.4A.1 Develop and use models at different scales to explain the relationship between DNA, genes, and 

chromosomes in coding the instructions for characteristic traits transferred from parent to offspring .  

H.B.4A.2 Develop and use models to explain how genetic information (DNA) is copied for transmission to subsequent 

generations of cells (mitosis).  

 H.B.4B. Conceptual Understanding: In order for information stored in DNA to direct cellular processes, a 

gene needs to be transcribed from DNA to RNA and then must be translated by the cellular machinery into a 

protein or an RNA molecule. The protein and RNA products from these processes d etermine cellular 

activities and the unique characteristics of an individual. Modern techniques in biotechnology can 

manipulate DNA to solve human problems.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.4B.1 Develop and use models to describe how the structure of DNA determines the structure of resulting proteins 

or RNA molecules that carry out the essential functions of life.  

H.B.4B.2 Obtain, evaluate and communicate information on how biotechnology (including gel electrophoresis, 

plasmid-based transformation and DNA fingerprinting) may be used in the fields of medicine, agriculture, 

and forensic science. 

 H.B.4C. Conceptual Understanding: Sex cells are formed by a process of cell division in which the 

number of chromosomes per cell is halved after replication. With the exception of sex chromosomes, for 

each chromosome in the body cells of a multicellular organism, there is a second similar, but not identical, 

chromosome. Although these pairs of similar chromosomes can carry the same genes, they may have 

slightly different alleles. During meiosis the pairs of similar chromosomes may cross and trade pieces. One 

chromosome from each pair is randomly passed on to form sex cells resulting in a multitude of possible 

genetic combinations. The cell produced during fertilization has one set of chromosomes from each parent.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.4C.1 Develop and use models of sex cell formation (meiosis) to explain why the DNA of the daughter cells is 

different from the DNA of the parent cell.  

H.B.4C.2 Analyze data on the variation of traits among individual organisms within a population to explain p atterns in 

the data in the context of transmission of genetic information.  

H.B.4C.3 Construct explanations for how meiosis followed by fertilization ensures genetic variation among offspring 

within the same family and genetic diversity within populations of sexually reproducing organisms.  

 H.B.4D. Conceptual Understanding: Imperfect transmission of genetic information may have positive, 

negative, or no consequences to the organism. DNA replication is tightly regulated and remarkably accurate, 

but errors do occur and result in mutations which (rarely) are a source of genetic variation.  

 

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.4D.1 Develop and use models to explain how mutations in DNA that occur during replication (1) can affect the 

proteins that are produced or the traits that result and (2) may or may not be inherited. 
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H.B.6 Standard H.B.6: The student will demonstrate an understanding that ecosystems are complex, interactive 

systems that include both biological communities and physical components of the environment.  

 H.B.6A. Conceptual Understanding: Ecosystems have carrying capacities, which are limits to the 

numbers of organisms and populations they can support. Limiting factors include the availability of biotic 

and abiotic resources and challenges such as predation, competition, and disease.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.6A.1 Analyze and interpret data that depict changes in the abiotic and biotic components of an ecosystem over 

time or space (such as percent change, average change, correlation and proportionality) and propose 

hypotheses about possible relationships between the changes in the abiotic components and the biotic 

components of the environment.  

H.B.6A.2 Use mathematical and computational thinking to support claims that limiting factors affect the number of 

individuals that an ecosystem can support.  

 H.B.6B. Conceptual Understanding: Photosynthesis and cellular respiration are important components of 

the carbon cycle, in which carbon is exchanged between the biosphere, atmosphere, oceans, and geosphere 

through chemical, physical, geological, and biological processes.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.6B.1 Develop and use models of the carbon cycle, which include the interactions between photosynthesis, cellular 

respiration and other processes that release carbon dioxide, to evaluate the effects of increasing atmospheric 

carbon dioxide on natural and agricultural ecosystems.  

H.B.6B.1 Analyze and interpret quantitative data to construct an explanation for the effects of greenhouse gases (such 

as carbon dioxide and methane) on the carbon cycle and global climate.  

 H.B.6C. Conceptual Understanding: A complex set of interactions within an ecosystem can keep its 

numbers and types of organisms relatively stable over long periods of time. Fluctuations in conditions can 

challenge the functioning of ecosystems in terms of resource and habitat availability.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.6C.1 Construct scientific arguments to support claims that the changes in the biotic and abiotic components of 

various ecosystems over time affect the ability of an ecosystem to maintain homeostasis. 

 H.B.6D. Conceptual Understanding: Sustaining biodiversity maintains ecosystem functioning and 

productivity which are essential to supporting and enhancing life on Earth. Humans depend on the living 

world for the resources and other benefits provided by biodiversity. Human activity can impact biodiversity.  

 Performance Indicators: Students who demonstrate this understanding can:  

H.B.6D.1 Design solutions to reduce the impact of human activity on the biodiversity of an  ecosystem. 

 

 

 

 B-5:  Biological evolution and the diversity of life. 

B-5.1 Summarize the process of natural selection 

B-5.2 Explain how genetic processes result in the continuity of life-forms over time. 

B-5.3 Explain how diversity within a species increases the chances of its survival. 

B-5.4 Explain how genetic variability and environmental factors lead to biological evolution. 

B-5.5 Exemplify scientific evidence in the fields of anatomy, embryology, biochemistry, and paleontology that 

underlies the theory of biological evolution. 

B-5.6 Summarize ways that scientists use data from a variety of sources to investigate and critically analyze 

aspects of evolutionary theory. 

B-5.7 Use a phylogenetic tree to identify the evolutionary relationships among different groups of organisms. 
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Important Parent Information 
English I: End-of-Course Examination Program (EOCEP) 

 
 

The Education Accountability Act requires the development of end-of-course examinations in 
key high school courses.  The program is called End-of-Course Examination Program (EOCEP).  
In compliance with SC State law, each student is required to take the End-of-Course Test upon 

completion of any course that awards credit for English I, including that course on the high 
school campus and Grade 8 GT ELA on the middle school campus.   

 
The content of the English I End-of-Course Test will be based upon the 2015 South Carolina College 

and Career-Ready State Standards for English Language Arts.  The test will count 20% of the 

student’s final grade.   
 

A complete copy of the 2015 South Carolina College and Career Ready State Standards for 
English 1 is attached.  You will notice that the English Language Arts standards show learning 
expectations marked both standards and indicators.  Standards are the overarching goals for 

students and run consistently through all grade levels.  Indicators will be used in the classroom 
and at the district and state levels to design instructional experiences and assessments. Additional 

information can be found at the South Carolina State Department of Education’s website, 
www.ed.sc.gov .   
 

English 1 End-of-Course Test will be administered to students at the end of the semester in 
which they are scheduled to complete the course. The test is not timed but is designed for a 90-

minute period. This includes the time it takes to administer and complete the assessment. 
 
Please let me know if I may provide further information for you or your student. 
 

Have a great school year! 
 

 

 

Laura Garner 
6-12 English Language Arts  Coordinator 

(843) 899 – 8652  

garnerl@bcsdschools.net 
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South Carolina College- and Career-Ready  

Standards and Indicators for  

English 1 
 

Inquiry-Based Literacy Standards (I) 

Standard 1: Formulate relevant, self-generated questions 

based on interests and/or needs that can be investigated. 

1.1 Use a recursive process to develop, evaluate, and refine, 

questions to broaden thinking on a specific idea that directs 

inquiry for new learning and deeper understanding. 
 

Standard 2: Transact with texts to formulate questions, 

propose explanations, and consider alternative views and 

multiple perspectives. 

2.1 Analyze ideas and information from text and multimedia by 
formulating questions, proposing interpretations and 

explanations, and considering alternative views and multiple 

perspectives. 
 

Standard 3: Construct knowledge, applying disciplinary 

concepts and tools, to build deeper understanding of the 

world through exploration, collaboration, and analysis. 

3.1 Develop a plan of action by using appropriate discipline 

specific strategies. 
3.2 Examine historical, social, cultural, or political context to 

broaden inquiry and create questions. 

3.3 Gather information from a variety of primary and secondary 
sources and evaluate for perspective, validity, and bias. 

3.4 Organize and categorize important information; synthesize 

relevant ideas to build a deeper understanding; communicate 

new learning; identify implications for future inquiry. 
 

 

 

Standard 4: Synthesize information to share learning and/or 

take action. 

4.1 Employ a critical stance to analyze relationships and patterns 

of evidence to confirm conclusions. 

4.2 Evaluate findings; address conflicting information; identify 
misconceptions; and revise. 

4.3 Determine appropriate disciplinary tools to communicate 

findings and/or take informed action. 
 

Standard 5: Reflect throughout the inquiry process to assess 

metacognition, broaden understanding, and guide actions, 

both individually and collaboratively. 

5.1 Acknowledge and consider individual and collective 
thinking; use feedback to guide the inquiry process. 

5.2 Analyze and evaluate previous assumptions; test claims; 

predict outcomes; and justify results to guide future action. 

5.3 Analyze the process to evaluate and revise plan and 
strategies; address successes and misconceptions; and apply 

learning to future inquiry. 
 

Reading - Literary Text (RL) 

Principles of Reading  

Standard 1: Demonstrate understanding of the organization 

and basic features of print. 

 

Standard 2: Demonstrate understanding of spoken words, 

syllables, and sounds. 

 

Standard 3: Know and apply grade-level phonics and word 
analysis skills in decoding words. 

 

Standard 4: Read with sufficient accuracy and fluency to 

support comprehension. 
 

Meaning and Context  

Standard 5: Determine meaning and develop logical 

interpretations by making predictions, inferring, drawing 

conclusions, analyzing, synthesizing, providing evidence, and 

investigating multiple interpretations. 

5.1 Cite strong and thorough textual evidence to support analysis 

of what the text says explicitly as well as inferences drawn 
from the text; identify multiple supported interpretations. 

 

Standard 6: Summarize key details and ideas to support 

analysis of thematic development. 

6.1 Determine a theme of a text and analyze its development 

over the course of the text including how it emerges and is 
shaped and refined by specific details; provide an objective 

summary of the text. 
 

Standard 7: Analyze the relationship among ideas, themes, 

or topics in multiple media, formats, and in visual, auditory, 

and kinesthetic modalities.  

7.1 Trace the development of a common theme in two different 

artistic mediums. 

7.2 Investigate how literary texts and related media allude to 
themes and archetypes from historical and cultural traditions. 

 

Standard 8: Analyze characters, settings, events, and ideas as 

they develop and interact within a particular context. 

8.1 Analyze how characters or a series of ideas or events is 
introduced, connected, and developed within a particular 

context. 
 

Language, Craft, and Structure  

Standard 9: Interpret and analyze the author’s use of words, 

phrases, and conventions, and how their relationships shape 

meaning and tone in print and multimedia texts. 

9.1 Determine the figurative and connotative meanings of words 

and phrases; analyze the impact of specific word choices on 
meaning and tone. 

 

Standard 10: Apply a range of strategies to determine and 

deepen the meaning of known, unknown, and multiple-

meaning words, phrases, and jargon; acquire and use 

general academic and domain-specific vocabulary.  

10.1 Use context clues to determine meanings of words and 

phrases. 
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Standard 11: Analyze and provide evidence of how the 

author’s choice of point of view, perspective, and purpose 

shape content, meaning, and style.  

11.1 Analyze and provide evidence of how the author’s choice of 

point of view, perspective, and purpose shape content, 

meaning, and style. 
 

Standard 12: Analyze and critique how the author uses 

structures in print and multimedia texts to shape meaning 

and impact the reader.  

12.1 Determine the significance of the author’s use of text 
structure and plot organization to create the effects of 

mystery, tension, or surprise citing support from the text. 

12.2 Analyze how an author’s choices concerning how to 
structure a text, order events within the text, and manipulate 

time create different effects. 
 

Range and Complexity  

Standard 13: Read independently and comprehend a variety 

of texts for the purposes of reading for enjoyment, acquiring 

new learning, and building stamina; reflect on and respond 

to increasingly complex text over time. 

13.1 Engage in whole and small group reading with purpose and 
understanding. 

13.2 Read independently for sustained periods of time to build 

stamina. 

13.3 Read and respond to grade level text to become self-
directed, critical readers and thinkers. 

 

Reading - Informational Text (RI) 

Principles of Reading  

Standard 1: Demonstrate understanding of the organization 

and basic features of print. 

 

Standard 2: Demonstrate understanding of spoken words,  

syllables, and sounds. 
 

Standard 3: Know and apply grade-level phonics and word 
analysis skills in decoding words. 
 

Standard 4: Read with sufficient accuracy and fluency to 

support comprehension. 
 

Meaning and Context  

Standard 5: Determine meaning and develop logical 

interpretations by making predictions, inferring, drawing 

conclusions, analyzing, synthesizing, providing evidence and 

investigating multiple interpretations. 
5.1 Cite significant textual evidence in order to articulate explicit 

meanings and meanings that can be inferred from the text; 

identify multiple supported interpretations.      

Standard 6: Summarize key details and ideas to support 

analysis of central ideas. 
6.1 Determine a central idea of a text and analyze its 

development over the course of the text including how it 

emerges and is shaped and refined by specific details; 

provide an objective summary of the text. 

 

Standard 7: Research events, topics, ideas, or concepts 

through multiple media, formats, and in visual, auditory, and 

kinesthetic modalities.  
7.1 Explain how the use of different mediums, modalities, or 

formats impacts the reader’s understanding of events, topics, 

concepts, and ideas in argument or informative texts. 
 

Language, Craft, and Structure  

Standard 8: Interpret and analyze the author’s use of words, 

phrases, text features, conventions, and structures, and how 

their relationships shape meaning and tone in print and 

multimedia texts. 
8.1 Determine figurative, connotative, or technical meanings of 

words and phrases; analyze the impact of specific words, 

phrases, analogies or allusions on meaning and tone. 
8.2 Determine how an author uses text features and structures to 

shape meaning and tone. 

 

Standard 9: Apply a range of strategies to determine the 

meaning of known, unknown, and multiple meaning words, 

phrases, and jargon; acquire and use general academic and 

domain-specific vocabulary.  

9.1 Use context clues to determine meanings of words and 

phrases. 
 

Standard 10: Analyze and provide evidence of how the 

author’s choice of purpose and perspective shapes content, 

meaning, and style.  

10.1 Determine an author’s point of view or purpose in a text 

and analyze how an author uses rhetoric to advance that 
point of view or purpose. 

 

Standard 11: Analyze and critique how the author uses 

structures in print and multimedia texts to craft 

informational and argument writing. 
11.1 Explain how the author’s ideas or claims are supported 

through the use of text features and structures. 

11.2 Analyze and evaluate the argument and specific claims in a 

text, assessing whether the reasoning is valid and the 
evidence is relevant and sufficient; identify false statements 

and fallacious reasoning. 
 

Range and Complexity  

Standard 12: Read independently and comprehend a variety 

of texts for the purposes of reading for enjoyment, acquiring 

new learning, and building stamina; reflect on and respond 

to increasingly complex text over time. 
12.1 Engage in whole and small group reading with purpose and 

understanding. 

12.2 Read independently for a sustained period of time. 

12.3 Read and respond to grade-level text to become self-
directed, critical readers and thinkers. 

 

Writing (W) 

Meaning, Context, and Craft  

Standard 1: Write arguments to support claims with clear 

reasons and relevant evidence. 

1.1 Write arguments that:  
a. introduce a precise claim and differentiate between the 

claim and counterclaims; 

b. use relevant information from multiple print and 
multimedia sources; 

c. assess the credibility and accuracy of each source; 
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d. use an organizational structure that logically sequences 

and establishes clear relationships among claims, 
counterclaims, reasons, warrants, and evidence; 

e. develop the claim and counterclaims ethically without 

bias, providing credible evidence and accurate 

interpretation of data for each while delineating the 
strengths and limitations of the claim and counterclaims; 

f. develop and strengthen writing as needed by planning, 

revising, editing, rewriting; 
g. quote or paraphrase the data and conclusions of others 

while avoiding plagiarism and following a standard 

format for citation; 
h. avoid logical fallacies and demonstrate an understanding 

of objectivity and subjectivity; 

i. provide a concluding statement or section that follows 

from and supports the argument presented; and 
j. include a call to action. 

 

Standard 2:  Write informative/explanatory texts to examine 

and convey complex ideas and information clearly and 

accurately through the effective selection, organization, and 

analysis of content. 
2.1 Write informative/explanatory texts that: 

a. introduce a topic; 

b. use relevant information from multiple print and 

multimedia sources; 
c. organize complex ideas, concepts, and information to 

make connections and distinctions; 

d. assess the credibility and accuracy of each source; 
e. include formatting, graphics, and multimedia to aid 

comprehension as needed; 

f. develop the topic with well-chosen, relevant, and 

sufficient facts, extended definitions, concrete details, 
quotations, or other information and examples 

appropriate to the audience’s knowledge of the topic; 

g. quote or paraphrase the data and conclusions of others  
while avoiding plagiarism and following a standard 

format for citation;  

h. develop and strengthen writing as needed by planning, 
revising, editing, rewriting; 

i. use appropriate and varied transitions to link the major 

sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts; 

j. use precise language and domain-specific vocabulary to 

manage the complexity of the topic; 

k. establish and maintain a consistent style and objective 
tone while attending to the norms and conventions of the 

discipline; and  

l. provide a concluding statement or section that follows 
from and supports the information or explanation 

presented. 

 

Standard 3:   Write narratives to develop real or imagined 

experiences or events using effective techniques, well-chosen 

details, and well-structured event sequences. 

3.1 Gather ideas from texts, multimedia, and personal experience 
to write narratives that: 

a. develop real or imagined experiences or events using 

effective techniques, well-chosen details, and well-
structured event sequences; 

b. engage and orient the reader by setting out a problem, 

situation, or observation, establishing one or multiple 
point(s) of view, and introducing a narrator and/or 

characters; create a smooth progression of experiences or 

events; 

c. use narrative techniques of dialogue, pacing, description, 
reflection, and multiple plot lines to develop 

experiences, events, and/or characters; 

d. use a variety of techniques to sequence events so that 
they build on one another to create a coherent whole; 

e. develop and strengthen writing as needed by planning, 

revising, editing, rewriting; 

f. use precise words and phrases, telling details, and 
sensory language to convey a vivid picture of the 

experiences, events, setting, and/or characters; and  

g. provide a conclusion that follows from and reflects on 
what is experienced, observed, or resolved over the 

course of the narrative. 

 

 

Language  

Standard 4:   Demonstrate command of the conventions of 

standard English grammar and usage when writing or 

speaking. 

4.1 When writing: 

a. use parallel structure; 
b. identify and use gerunds, infinitives, and participles; 

c. identify and use active and passive verbs; 

d. explain and use indicative, imperative, subjunctive, 
conditional verb moods to communicate different 

messages; and 

e. use noun, verb, adjectival, adverbial, participial, 
prepositional, and absolute phrases and independent, 

dependent, noun relative, and adverbial clauses to 

convey specific meanings and add variety and interest to 

writing. 
 

Standard 5:   Demonstrate command of the conventions of 

standard English capitalization, punctuation, and spelling 

when writing. 
5.2 Use: 

a. a semicolon or a conjunctive adverb to link two or more 
closely related independent clauses; 

b. a colon to introduce a list or quotation; and  

c. commas to separate adjacent, parallel structures. 
 

Range and Complexity 

Standard 6:  Write independently, legibly, and routinely 

for a variety of tasks, purposes, and audiences over short 

and extended time frames. 

6.1 Write routinely and persevere in writing tasks over short and 
extended time frames, for a range of domain-specific tasks, 

and for a variety of purposes and audiences. 

6.4 Demonstrate effective keyboarding skills. 
 

Communication (C) 

Meaning and Context  

Standard 1:  Interact with others to explore ideas and 

concepts, communicate meaning, and develop logical 

interpretations through collaborative conversations; build 
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upon the ideas of others to clearly express one’s own views 

while respecting diverse perspectives. 
1.1 Gather information from print and multimedia sources to 

prepare for discussions; draw on evidence that supports the 

topic, text, or issue being discussed; and develop logical 

interpretations of new findings. 
1.2 Initiate and participate effectively in a range of collaborative 

discussions with diverse partners; build on the ideas of 

others and express own ideas clearly and persuasively. 
1.3 Develop, apply, and adjust reciprocal communication skills 

and techniques with other students and adults. 

1.4 Engage in dialogue with peers and adults to explore meaning 
and interaction of ideas, concepts, and elements of text, 

reflecting, constructing, and articulating new understandings. 

1.5 Synthesize areas of agreement and disagreement including 

justification for personal perspective; revise conclusions 
based on new evidence. 

1.6 Utilize various modes of communication to present a clear, 

unique interpretation of diverse perspectives. 
 

Standard 2:  Articulate ideas, claims, and perspectives in a 

logical sequence using information, findings, and credible 

evidence from sources.  

2.1 Present information and findings from multiple authoritative 

sources; assess the usefulness of each source in answering 
the research question, citing supporting evidence clearly, 

concisely, and logically such that listeners can follow the 

line of reasoning, and the organization, development, 
substance, and style are appropriate to purpose, audience, 

and task. 

2.2 Distinguish between credible and non-credible sources of 
information. 

2.3 Quote or paraphrase the data and conclusions of others while 

avoiding plagiarism and following a standard format for 

citation. 
2.4 Adapt speech to a variety of contexts and tasks, using 

standard English when indicated or appropriate. 
 

Standard 3:  Communicate information through strategic 

use of multiple modalities and multimedia to enrich 

understanding when presenting ideas and information.  

3.1 Determine how context influences the mode of 

communication used by the presenter in a given situation. 
3.2 Create engaging visual and/or multimedia presentations, 

using a variety of media forms to enhance understanding of 

findings, reasoning, and evidence for diverse audiences. 
 

Language, Craft, and Structure 

Standard 4:  Critique how a speaker addresses content and 

uses craft techniques that stylistically and structurally 

inform, engage, and impact audience and convey messages.   

4.1 Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacies in reasoning 

or exaggerated or distorted evidence. 

4.2 Determine if the speaker develops well-organized messages 
that use logical, emotional, and ethical appeals. 

4.3 Analyze the speaker’s use of repetition, rhetorical questions, 

and delivery style to convey the message and impact the 

audience. 
 

Standard 5:  Incorporate craft techniques to engage and 

impact audience and convey messages. 

5.1 Remain conscious of the audience and anticipate possible 

misconceptions or objections. 
5.2 Employ effective repetition, rhetorical questions, and 

delivery style to convey message to impact the audience. 

5.3 Develop messages that use logical, emotional, and ethical 

appeals. 
 

Notes: 
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Important Parent Information 
 

End-of-Course Assessment 

United States History and the Constitution 
 

Parents and Students, 
 

 South Carolina State law requires that all students, regardless of their grade 

level, take the United States History and the Constitution End-of-Course Test 

(EOCEP) upon completion of US History.  This test is required of all sections of 

US History including CP2, CP, Honors, and Advanced Placement.  This test will 

be given at the end of each semester and will count towards 20% of the student’s 

final grade.  The content of the test will be based on the South Carolina State 

standards for United States History and the Constitution, (2011).  The test 

questions are based on the indicators for each standard.  A complete copy of the 

Curriculum Standards for United States History and the Constitution is included in 

this letter.  Additional information can be found at the State Department of 

Education’s website, http://ed.sc.gov/  

 

Brock Beaver 
K-12 Social Studies Coordinator 

Office of Instruction and Accountability 
Berkeley County School District 

229 East Main Street 
Moncks Corner, SC 29461 

Phone: (843) 899-8315 
beaverb@bcsdschools.net 

http://ed.sc.gov/
mailto:beaverb@bcsdschools.net


UNITED STATES HISTORY AND THE CONSTITUTION 
(Required) 

 
The focus of United States History and the Constitution is the story of the American people from the 
period of the colonial settlement to the present day – the establishment of the British colonies and the 
transfer of English political traditions, the creation of the United States as a new nation, westward 
expansion, the American Civil War and Reconstruction, the response to industrialization and 
urbanization of the late nineteenth century, and the nation’s developing role in world affairs in the 
twentieth and twenty-first centuries. United States History and the Constitution is generally taught in 
grade eleven. 
Instruction should utilize the social studies literacy skills for the twenty-first century that are 
enunciated in chart format in Appendix A. These statements represent a continuum of tools, strategies, 
and perspectives that are necessary for the student’s understanding of social studies material that is 
taught at each grade level. Beginning at kindergarten and progressing to graduation, each statement is a 
developmentally appropriate iteration of the same skill as it is being further honed at each grade band 
(K–3, 4–5, 6–8, and high school). While most of these skills can be utilized in the teaching of every 
standard, the most appropriate skills for each standard are repeated in a bulleted list at the bottom of 
the page for that particular standard 
 
 
Standard USHC-1: The student will demonstrate an understanding of the conflicts between regional 
and national interest in the development of democracy in the United States.  
 
Enduring Understanding  
Contemporary democratic ideals originated in England, were transplanted to North America by English settlers, and have evolved in the 
United States as a result of regional experiences. To understand this evolution of democracy and the conflict between local and national 
interests, the student will utilize the knowledge and skills set forth in the following indicators:  
 
Indicators  
USHC-1.1 Summarize the distinct characteristics of each colonial region in the settlement and development of British North America, 
including religious, social, political, and economic differences.  
USHC-1.2 Analyze the early development of representative government and political rights in the American colonies, including the 
influence of the British political system and the rule of law as written in the Magna Carta and the English Bill of Rights, and the conflict 
between the colonial legislatures and the British Parliament over the right to tax that resulted in the American Revolutionary War.  
USHC-1.3 Analyze the impact of the Declaration of Independence and the American Revolution on establishing the ideals of a 
democratic republic.  
USHC-1.4 Analyze how dissatisfactions with the government under the Articles of Confederation were addressed with the writing of the 
Constitution of 1787, including the debates and compromises reached at the Philadelphia Convention and the ratification of the 
Constitution.  
USHC-1.5 Explain how the fundamental principle of limited government is protected by the Constitution and the Bill of Rights, 
including democracy, republicanism, federalism, the separation of powers, the system of checks and balances, and individual rights.  
USHC-1.6 Analyze the development of the two-party system during the presidency of George Washington, including controversies over 
domestic and foreign policies and the regional interests of the Democratic-Republicans and the Federalists.  
USHC-1.7 Summarize the expansion of the power of the national government as a result of Supreme Court decisions under Chief Justice 
John Marshall, such as the establishment of judicial review in Marbury v. Madison and the impact of political party affiliation on the 
Court. 
 
Standard USHC-2: The student will demonstrate an understanding of how economic developments 
and the westward movement impacted regional differences and democracy in the early nineteenth 
century.  
 
Enduring Understanding  
Political conflict is often the result of competing social values and economic interests. To understand how different perspectives based on 
differing interests and backgrounds led to political conflict in the antebellum United States, the student will utilize the knowledge and 
skills set forth in the following indicators:  
 
 



Indicators  
USHC-2.1 Summarize the impact of the westward movement on nationalism and democracy, including the expansion of the franchise, 
the displacement of Native Americans from the southeast and conflicts over states’ rights and federal power during the era of Jacksonian 
democracy as the result of major land acquisitions such as the Louisiana Purchase, the Oregon Treaty, and the Mexican Cession.  
USHC-2.2 Explain how the Monroe Doctrine and the concept of Manifest Destiny affected the United States’ relationships with foreign 
powers, including the role of the United States in the Texan Revolution and the Mexican War.  
USHC-2.3 Compare the economic development in different regions (the South, the North, and the West) of the United States during the 
early nineteenth century, including ways that economic policy contributed to political controversies.  
USHC-2.4 Compare the social and cultural characteristics of the North, the South, and the West during the antebellum period, including 
the lives of African Americans and social reform movements such as abolition and women’s rights. 
 
Standard USHC-3: The student will demonstrate an understanding of how regional and ideological 
differences led to the Civil War and an understanding of the impact of the Civil War and 
Reconstruction on democracy in America.  
 
Enduring Understanding  
Democracy is based on the balance between majority rule and the protection of minority rights. To understand the impact of conflicting 
interests on the rights of minority groups, the student will utilize the knowledge and skills set forth in the following indicators:  
 
Indicators  
USHC-3.1 Evaluate the relative importance of political events and issues that divided the nation and led to civil war, including the 
compromises reached to maintain the balance of free and slave states, the abolitionist movement, the Dred Scott case, conflicting views 
on states’ rights and federal authority, the emergence of the Republican Party, and the formation of the Confederate States of America.  
USHC-3.2 Summarize the course of the Civil War and its impact on democracy, including the major turning points; the impact of the 
Emancipation Proclamation; the unequal treatment afforded to African American military units; the geographic, economic, and political 
factors in the defeat of the Confederacy; and the ultimate defeat of the idea of secession.  
USHC-3.3 Analyze the effects of Reconstruction on the southern states and on the role of the federal government, including the impact of 
the thirteenth, fourteenth, and fifteenth amendments on opportunities for African Americans.  
USHC-3.4 Summarize the end of Reconstruction, including the role of anti–African American factions and competing national interests 
in undermining support for Reconstruction; the impact of the removal of federal protection for freedmen; and the impact of Jim Crow 
laws and voter restrictions on African American rights in the post-Reconstruction era.  
USHC-3.5 Evaluate the varied responses of African Americans to the restrictions imposed on them in the post-
Reconstruction period, including the leadership and strategies of Booker T. Washington, W. E. B. DuBois, and Ida B. 
Wells-Barnett.  
 
Standard USHC-4: The student will demonstrate an understanding of the industrial development and 
the consequences of that development on society and politics during the second half of the nineteenth 
and the early twentieth centuries.  
 
Enduring Understanding  
Political democracy depends upon the active participation of individuals working through political and economic-interest groups to 
protect their welfare. To understand how groups in the past have protected their rights, the student will utilize the knowledge and skills 
set forth in the following indicators:  
 
Indicators  
USHC 4.1 Summarize the impact that government policy and the construction of the transcontinental railroads had on the development of 
the national market and on the culture of Native American peoples.  
USHC-4.2 Analyze the factors that influenced the economic growth of the United States and its emergence as an industrial power, 
including the abundance of natural resources; government support and protection in the form of railroad subsidies, tariffs, and labor 
policies; and the expansion of international markets.  
USHC-4.3 Evaluate the role of capitalism and its impact on democracy, including the ascent of new industries, the increasing 
availability of consumer goods and the rising standard of living, the role of entrepreneurs, the rise of business through monopoly and 
the influence of business ideologies.  
USHC-4.4 Explain the impact of industrial growth and business cycles on farmers, workers, immigrants, labor unions, and the Populist 
movement and the ways that these groups and the government responded to the economic problems caused by industry and business.  
USHC-4.5 Explain the causes and effects of urbanization in late nineteenth-century America, including the movement from farm to city, 
the changing immigration patterns, the rise of ethnic neighborhoods, the role of political machines, and the migration of African 
Americans to the North, Midwest, and West.  
USHC-4.6 Compare the accomplishments and limitations of the women’s suffrage movement and the Progressive Movement in 
affecting social and political reforms in America, including the roles of the media and of reformers such as Carrie Chapman Catt, Alice 
Paul, Jane Addams, and presidents Theodore Roosevelt and Woodrow Wilson. 
 
 



Standard USHC-5: The student will demonstrate an understanding of domestic and foreign 
developments that contributed to the emergence of the United States as a world power in the twentieth 
century.  
 
Enduring Understanding  
The American belief in political democracy led the United States to support natural rights and political democracy for others, especially 
when it benefitted American interests. The willingness of the United States to intervene politically and economically in other parts of the 
world began its emergence as a world power. To evaluate the role of the United States in world affairs in the past and present, the student 
will utilize the knowledge and skills set forth in the following indicators:  
 
 
Indicators  
USHC-5.1 Analyze the development of American expansionism, including the change from isolationism to intervention and the 
rationales for imperialism based on Social Darwinism, expanding capitalism, and domestic tensions.  
USHC-5.2 Explain the influence of the Spanish-American War on the emergence of the United States as a world power, including the 
role of yellow journalism in the American declaration of war against Spain, United States interests and expansion in the South Pacific, 
and the debate between pro- and anti-imperialists over annexation of the Philippines.  
USHC-5.3 Summarize United States foreign policies in different regions of the world during the early twentieth century, including the 
purposes and effects of the Open Door policy with China, the United States role in the Panama Revolution, Theodore Roosevelt’s “big 
stick diplomacy,” William Taft’s “dollar diplomacy,” and Woodrow Wilson’s “moral diplomacy” and changing worldwide perceptions 
of the United States.  
USHC-5.4 Analyze the causes and consequences of United States involvement in World War I, including the failure of neutrality and the 
reasons for the declaration of war, the role of propaganda in creating a unified war effort, the limitation of individual liberties, and 
Woodrow Wilson’s leadership in the Treaty of Versailles and the creation of the League of Nations.  
USHC-5.5 Analyze the United States rejection of internationalism, including postwar disillusionment, the Senate’s 
refusal to ratify the Versailles Treaty, the election of 1920, and the role of the United States in international affairs in 
the 1920s.  
 
Standard USHC-6: The student will demonstrate an understanding of the conflict between 
traditionalism and progressivism in the 1920s and the economic collapse and the political response to 
the economic crisis in the 1930s.  
 
Enduring Understanding  
The role of government in a democracy is to protect the rights and well-being of the people. Government’s role in regulating the 
economy and promoting economic growth, however, is controversial. To understand the consequences of economic cycles and to make 
informed economic choices and political decisions about government policies, the student will utilize the knowledge and skills set forth 
in the following indicators:  
 
Indicators  
USHC-6.1 Explain the impact of the changes in the 1920s on the economy, society, and culture, including the expansion of mass 
production techniques, the invention of new home appliances, the introduction of the installment plan, the role of transportation in 
changing urban life, the effect of radio and movies in creating a national mass culture, and the cultural changes exemplified by the 
Harlem Renaissance.  
USHC-6.2 Explain the causes and effects of the social change and conflict between traditional and modern culture that took place during 
the 1920s, including the role of women, the “Red Scare”, the resurgence of the Ku Klux Klan, immigration quotas, Prohibition, and the 
Scopes trial.  
USHC-6.3 Explain the causes and consequences of the Great Depression, including the disparities in income and wealth distribution; the 
collapse of the farm economy and the effects of the Dust Bowl; limited governmental regulation; taxes, investment; and stock market 
speculation; policies of the federal government and the Federal Reserve System; and the effects of the Depression on the people.  
USHC-6.4 Analyze President Franklin Roosevelt’s New Deal as a response to the economic crisis of the Great 
Depression, including the effectiveness of New Deal programs in relieving suffering and achieving economic recovery, 
in protecting the rights of women and minorities, and in making significant reforms to protect the economy such as 
Social Security and labor laws.  
 
 
 
 
 
 
 
 



Standard USHC-7: The student will demonstrate an understanding of the impact of World War II on 
the United States and the nation’s subsequent role in the world.  
 
Enduring Understanding  
In defense of democracy, a government may need to confront aggression and ask its citizens for sacrifice in wars and providing foreign 
aid that, in turn, affects the practice of democracy at home. To make informed political decisions about when and how government 
should go to war, the student will utilize the knowledge and skills set forth in the following indicators:  
 
Indicators  
USHC-7.1 Analyze the decision of the United States to enter World War II, including the nation’s movement from a policy of 
isolationism to international involvement and the Japanese attack on Pearl Harbor.  
USHC-7.2 Evaluate the impact of war mobilization on the home front, including consumer sacrifices, the role of women and minorities 
in the workforce, and limits on individual rights that resulted in the internment of Japanese Americans.  
USHC-7.3 Explain how controversies among the Big Three Allied leaders over war strategies led to post-war conflict between the United 
States and the USSR, including delays in the opening of the second front in Europe, the participation of the Soviet Union in the war in the 
Pacific, and the dropping of atomic bombs on Hiroshima and Nagasaki.  
USHC-7.4 Summarize the economic, humanitarian, and diplomatic effects of World War II, including the end of the Great Depression, 
the Holocaust, the war crimes trials, and the creation of Israel.  
USHC-7.5 Analyze the impact of the Cold War on national security and individual freedom, including the containment policy and the 
role of military alliances, the effects of the “Red Scare” and McCarthyism, the conflicts in Korea and the Middle East, the Iron Curtain 
and the Berlin Wall, the Cuban missile crisis, and the nuclear arms race.  
USHC-7.6 Analyze the causes and consequences of social and cultural changes in postwar America, including 
educational programs, the consumer culture and expanding suburbanization, the advances in medical and agricultural 
technology that led to changes in the standard of living and demographic patterns, and the roles of women in 
American society.  
 
Standard USHC-8: The student will demonstrate an understanding of social, economic and political 
issues in contemporary America.  
 
Enduring Understanding  
In the recent past, political views in the United States have embraced both conservative and liberal perspectives. To make informed 
political decisions about contemporary issues, the student will utilize the knowledge and skills set forth in the following indicators:  
 
Indicators  
USHC-8.1 Analyze the African American Civil Rights Movement, including initial strategies, landmark court cases and legislation, the 
roles of key civil rights advocates and the media, and the influence of the Civil Rights Movement on other groups seeking equality.  
USHC-8.2 Compare the social and economic policies of presidents Lyndon Johnson and Richard Nixon, including support for civil rights 
legislation, programs for the elderly and the poor, environmental protection, and the impact of these policies on politics.  
USHC-8.3 Explain the development of the war in Vietnam and its impact on American government and politics, including the Gulf of 
Tonkin Resolution and the policies of the Johnson administration, protests and opposition to the war, the role of the media, the policies of 
the Nixon administration, and the growing credibility gap that culminated in the Watergate scandal.  
USHC-8.4 Analyze the causes and consequences of the resurgence of the conservative movement, including social and cultural changes 
of the 1960s and 1970s, Supreme Court decisions on integration and abortion, the economic and social policies of the Reagan 
administration, and the role of the media.  
USHC-8.5 Summarize key political and economic issues of the last twenty-five years, including continuing dependence on foreign oil; 
trade agreements and globalization; health and education reforms; increases in economic disparity and recession; tax policy; the 
national surplus, debt, and deficits; immigration; presidential resignation/impeachment; and the elections of 2000 and 2008.  
USHC-8.6 Summarize America’s role in the changing world, including the dissolution of the Soviet Union, the expansion of the 
European Union, the continuing crisis in the Middle East, and the rise of global terrorism.  
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